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 Thank you to everyone who contributed to the CHIP Chat and supported the CHIP Holiday Program during 2007. Have a blessed Christmas and New Year.

The Chip Centre Geelong supports Children of High Intellectual Potential (CHIP), their families and schools through identification, counselling, cluster programs and parent information sessions. The Chip Centre is an accredited service provider for DE&T in the areas of assessment and professional development.
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 Mike Jackson
We are very privileged to have Mike Jackson, grandfather of CHIP Alex, holding a concert/workshop for us on January 18th. Further information regarding Mike’s concert is on the last page of the CHIP Chat.

Millicent HENRY again IS presenting an enriching (and successful) scholar workshop for those students sitting for a SCHOLARSHIP, accelerated learning program or just WANTING A challenge!
Please book early for the HP sessions. RSVP by January 11th 2007
Mobile: 0407320043
All sessions to be held at the Highton Primary School Hall (Roslyn Road next door to school)
NB.
“Little Minds” Play Group @
Serendip Sanctuary-

 9.15 am Tuesday 11th December
Jo Bailey [jo.bailey@westnet.com.au]
	Focus on Learning

Wenda Sheard, J.D., Ph.D. is a SENG board member who currently lives in Connecticut. 
Each school year brings new expectations. All over the world, parents and teachers tell children “earn good grades” and “do your best” in school. In the case of gifted children, however, giving such advice can be problematic. In this article, I’ll describe problems that sometimes result from giving such seemingly innocuous advice to gifted children. I hope to inspire parents and teachers to help their children focus on learning and understanding rather than on grades.
During my years of teaching, I’ve observed extreme grade-seeking behaviors in some gifted children. Some seek the fool’s gold of grade points rather than the mother lode of understanding. I’ve had some children explain to me that their parents punish them if they earn less than an A in a class. Some parents expect their gifted children to earn top grades. Once, when I spoke to a group of families with gifted children, a preteen girl left the room. Outside the room she began sobbing, “I don’t want to be gifted, I don’t want to earn straight A’s, I just want to have fun.” She blamed her parents for pushing her to earn perfect grades. I wonder what the parents really told the girl, and I wonder what the girl heard her parents say.

Earning good grades is not the same thing as being gifted. Gifted children who suffer a mismatch between their level and speed of learning and the curricula taught in school sometimes react to the mismatch by exhibiting behaviors that result in poor grades. Those behaviors can include refusals to do homework, refusals to learn the material, or refusals to participate in class discussions. Those behaviors might be cries for more appropriate curricula and instruction.

Sometimes factors beyond the child’s control interfere with the child’s ability to earn top grades. Gifted children who are new to the school’s language of instruction might earn poor grades unless the school makes an effort to use assessments appropriate for language learners. Gifted children with learning disabilities might have difficulty earning good grades unless the school provides accommodations for the disabilities.

Paradoxically, in some circumstances parents might be happy that their gifted children are not earning top grades—when the children are placed in challenging classes filled with similar learners. For some parents who value learning over grades, a hard earned “B” or “C” in a challenging class is worth more than an “A” in a non-challenging class. Gifted children might earn average grades in challenging classes because they are average in those classes. 

One anonymous reviewer of this article cautioned that the last sentence is controversial. Another anonymous reviewer, to the contrary, felt that it makes an important point, and wondered if I’m purposely avoiding saying that having gifted children in classes where they are average and are earning average grades is a good thing.

For the record, I have always valued learning over grades, and thus my children have spent time in self-contained classrooms for highly gifted children and in demanding college and university programs. I prefer average grades in challenging environments rather than high grades in non-challenging environments. I prefer to de-emphasize grades and instead emphasize learning.

Some parents tell children to “do your best” rather than telling them to “earn good grades.” Telling children to do their best can be as troublesome as telling them to earn good grades. I once asked some stressed-out gifted teenagers whether any of their parents had made the distinction between “trying your reasonable best” and “trying your absolute best.” None of the children had heard their parents make that distinction.

I’ve seen gifted children, particularly those inclined toward perfectionism, cheat sleep and otherwise sacrifice their health in efforts to complete work to a high degree of excellence. Although many people do occasionally cheat sleep in order to finish work, if a child develops an unhealthy pattern in this regard, the child might be relieved if parents want the child to do “your reasonable best” rather than “your absolute best.”

I’m well aware that many people will argue, “But children need high grades to get into good colleges.” In order for me to rebut that argument, the scope of this article would have to include additional topics, including: (1) whether schools should assign extra weight to grades in challenging classes; (2) how colleges weigh grades, teacher recommendations, and other learning evidence when making admissions decisions; (3) what constitutes a “good” college for a particular child; and (4) how important are educational matters when compared to social, emotional, cultural, and spiritual matters in a child’s life. Yet another important topic related to the “but children need high grades to get into good colleges” argument is whether school or home schooling might be best for a particular child under particular circumstances.

In our SENG mission statement, we state our belief, “With support, gifted individuals can develop abilities that enhance their own lives and the lives of others.” We also caution, “Without understanding and support, they may be inhibited in the development of their gifts and talents, which can result in significant negative personal and societal consequences.”

As the school year progresses, let’s talk with our children about the development of their gifts and talents. Let’s aim to raise emotionally healthy children, children who understand in their hearts that learning is more important than grades, that grading systems aren’t perfect, and that some classes and teachers are more challenging than others. Let’s also teach our children the difference between trying their absolute best and trying their best within the context of staying emotionally and physically healthy.




High Interest and High Achievers Program at Bannockburn Primary School. (HiHaHe)

During 2007, Bannockburn Primary School initiated a program called “HiHaHe” in the upper classes. 

The “HiHaHe” program focuses on providing learning opportunities for students that are:

High Interest
- Learning opportunities that are stimulating, engaging, challenging and that provide a vehicle to tap into the interests of students and thus helps deliver the curriculum.

High Achievement  
- Programs that can address the needs of high achievers. This includes programs that focus on higher order thinking skills, problem-solving, integrated inquiry etc. 

High Expectation
- We aim to set high expectations in our teaching and learning. We follow the credo “Children can do remarkable things when they have remarkable things to do”. 

Our aim of the Hi Ha He program was to engage our students in an authentic learning opportunity that met the needs of the students, as well as provided an opportunity for teachers to deliver aspects of the curriculum in an engaging manner to enthuse the students and challenge them.

The development and introduction of this program was in direct response to a need identified by staff to set high expectations for all learners. 

In establishing the HiHaHe program, we looked at programs that currently exist for gifted and talented children. There are a range of programs that schools can tap into. We looked at these (such as the Predator Program) but we also wanted to expand our offerings for children who do not meet the accepted definition of gifted. We wanted to provide opportunities for students who may experience difficulty in Reading or Maths but who have a talent or high level of interest in a particular area (all teachers have had a student, who whilst they may struggle in Reading or Maths in the classroom, is extremely knowledgeable about snakes or reptiles or insects etc). 

We began our program with card making. A student (M) who had displayed a talent at working with her hands (how many primary school students make their own dress up day costumes) was introduced to 3-D paper tole card making. Examples were shown, and an “expert” spent a little time with M. Then M went on to make a range of cards. The standard of these cards was exceptional. Our program was aiming to look at how we could use this interest and level of achievement to better deliver the curriculum. So making cards was not the end result. We used this activity to look at:

Maths 
- Measurement, scale, discussion of 2D and 3D, money, time etc (including going online to purchase products from a budget) 

English
- Writing a procedural text, reading instructions, giving instructions and feedback etc.

After M had mastered card making, she was to teach other students. It has often been said that you have truly learnt and mastered a skill when you can teach another person. The teaching sessions M provided for two groups of her peers were very successful. They were a success not only in regards to the students involved making cards that they were proud of, but also from M’s point of perspective. M practiced her oral language, she was able to test how clearly her procedural text explained the task to others, and for M, she gained greatly as she was now a “successful” student and an expert – something she had not experienced previously at school. More than this though M’s work changed our focus. We had looked at High Interest and High Achievement, but such was the quality of M’s work that High Expectations became an area we needed to address.  When the other students saw the exceptional work that M has achieved, they were determined to also produce work of this quality and proceeded to invest the time, energy, persistence etc necessary to emulate M’s models. (So much that I didn’t notice that two of the group were left-handed and were using right handed scissors to produce work of an exception standard) At an individual level the program had been of great benefit to M. She now has her own cottage industry, selling cards locally and even overseas!

Our first tentative steps had not only been successful, but had illuminated many opportunities for students and teachers we had not originally planned for. 

We have expanded the program now to include every child from grade 3-6 (208 children). The HiHaHe activities we offer cover a wide section of the curriculum. Programs we have run and are now evaluating for 2008 include:

Card making 
- Making 3D paper tole cards. This lead M taking Prep classes for card making 

Robotics
- 24 students working with World of Robotics to design, build, program, test, evaluate, and modify a robot.

Web Design
- Using MS Frontpage to design and build their own web pages (for inclusion on the school site) 

Marine Discovery Centre
- 25 students working with Marine Biologists and educators for a day (including a boat cruise) 

Working with Authors 
- Three Authors have worked in the school with all students over an extended period, including one whole day session for one group.

Theme Boxes 
- Using design techniques to publish information researched during thematic studies. 

Tournament of Minds
- Involvement of a team in this program. 

Challenge Days
- Teams from Bannockburn “competing” against teams from neighbouring schools in a whole day event. Challenges are problem-based learning activities across the curriculum. 

Clock Making 
- Designing and making clocks as part of work on time – incorporated design, creativity and technology, visual arts and maths. 

Hand Drumming 
- An expert in African Drumming working with a class to build drums, compose music and put on a performance. 

ICT Support
- Investigation and implementation of student-centred programs in Maths and Reading that can be individually tailored to children’s needs. 

Chemistry 
- Two chemists from Deakin University working with a group of interested students – working as scientists. 

Maths Mentoring
- Two year 12 students from Western Heights College mentoring two of our students to extend their Maths knowledge.

Radio Club
- Small groups working to explore, script and perform a radio program for broadcast. 

Solar Boats
- Teams of students designing, building, testing and racing solar powered model boats – we won the State Regional competition and competed in the National Championships in Adelaide. 

Not all of these programs will be continued. It is not the program that is successful, but the match between what the program offers and the students who are exposed to it. We are also looking at expanding the range. We are limited in our Visual and Performing Arts offering (although we have provided many opportunities for our artists which culminated in an exhibition at the shire offices). We also currently lack an authentic audience for some of our work. We are looking to publish a quarterly magazine of student work in 2008 that will build upon a writers group that is to be established. 

As HiHaHe changed how students see themselves as learners? For M the answer is a resounding yes! For all students the feedback we have received is extremely positive. The students cover the diverse opportunities available to them – they just want to do all of them. 

Had HiHaHe changed how the teachers teach? The answer is yes. Teachers have got to know their students as learners better. Teachers have discovered more engaging and authentic leaning opportunities to deliver the curriculum. Teachers have been able to tap into the talents of students across a range of areas.

What next? We need to find a way to match students with HiHaHe. We are working with the University of Melbourne to explore how best to match students with programs. We are also looking to ‘test’ students for learning styles etc to help match students for the best possible outcomes.

All in all the HiHaHe program has been an outstanding success.  

Rob Nelson

Principal

Bannockburn Primary School

CHIP INKLINGS

Summer Holiday Program

Melbourne
Venue:  The CHIP Centre behind Stonnington Primary School, Windsor

Phone 9533 2881 Fax 9744 7140

Email office@chip.edu.au

For full details and registration form see www.chip.edu.au
Registration for Geelong Programs

Send to:  CHIP Centre Geelong



Box 138 Ocean Grove 3226


0407320043

Name(S):---------------------------------------------

Year Level: -----------------------------------------

Address: --------------------------------------------

Telephone No.:-------------------------------------

Email: -----------------------------------------------

Scholar Workshop: -------------------------------

Music Workshop: ---------------------------------
Payment: -------------------------------------------
Dr Sandra S Lea-Wood
Manager

Chip Centre Geelong

0407320043
sleawood@bigpond.net.au

Holiday Program
Scholar Workshops (Practice Makes Perfect)

Are you sitting for a scholarship, accelerated learning program or would just like a challenge?
· Mathematics, 

· English [image: image3.wmf]
· General Ability.

When: Wednesday 16th January 2008

Time: 10.00 – 2.00

Cost: 55
Mike Jackson (all ages)
Mike Jackson is probably most famous for his release of ‘Bananas in Pyjamas’ and “Dr Knickerbocker”, He has sold over 1/4 million albums and is an ‘ABC for Kids’ recording artist.  His numerous music resources are published by Music Sales and Bluegum Music. Mike performs at festivals, schools and kindergartens across Australia, UK, Canada and New Zealand.
Mike’s holiday program for CHIP will include a concert, plus ‘hands-on’ ukulele and string games workshops.  The program is suitable for all ages.

When: Friday 18th January 2008

Time: 10.00-12.00 Cost: $25
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